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Therapy team news

What a wonderful year it has been for KHS. We are delighted to have
completed a full year at our Bisley site and are proud of the progress that has
been made across both provisions.

One of the highlights of the year has been the opening of our new Therapy
Hub at Bisley. This dedicated space has created a calm and welcoming
environment where students can access both individual and group therapy
sessions. The larger therapy area also provides opportunities for movement-
based activities that support the development of core skills essential for
learning and accessing the curriculum. The therapy service at Bisley
continues to evolve as we deepen our understanding of our students’ needs
and further develop tailored therapy pathways to support them.

At Pirbright, our therapy provision has continued to grow and develop. The
therapy pathways established are regularly reviewed and adapted to ensure
they remain responsive to students’ changing needs, goals, and aspirations.
Across both sites, we remain committed to a child-centred approach, placing
each student's individual needs at the heart of our work.

Our overarching aim is to help students develop confidence, independence,
communication skills, soft skills and the life skills they need to prepare for their
next educational steps and, ultimately, adulthood.

With this in mind, we have chosen to focus this newsletter on life skills—
celebrating the progress our students have made this year and sharing ideas
for how parents and carers can continue to support the development of
these important skills over the summer holidays.
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OVERVIEW OF LIFE SKILLS AT KHS
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Life Skills, Soft Skills, o
m and Success Together at KHS

A Collaborative Approach for Every Student

fit KHS, we believe pvery child can thrive when we work tn5¢thnr.

School, families, therapists and our community = all playing a part in their success, ‘
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Adaptive Skill Area Scaled Score Descriptive Range
Communication 7 Below Average
Community Use 6 Below Average
Functional Academics 6 Below Average
Home Living 8 Average
Health and Safety 7 Below Average
Leisure 10 Average
Self-Care 10 Average
Self-Direction 7 Below Average
4 Social 9 Average

TOOL

ADAPTIVE BEHAVIOR ASSESSMENT SYSTEM, THIRD EDITION:
MEASURING ADAPTIVE SKILLS HELPS US UNDERSTAND HOW PEOPLE m—
FUNCTION IN EVERYDAY LIFE AND WHERE WE CAN SUPPORT GREATER : .
INDEPENDENCE. USED BY BOTH OT AND SLT.
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. ABAS-3 | ..~

We use the ABAS-3 to build a functional bridge between clinical progress and home life.
This can help to identify a practical goal: It highlights precise areas where a child needs
support, such as learning to cross the street safely, using utensils, asking for help,
expressing ideas or initiating play. It also measures real-world independence: It shifts the
focus from "test-taking" to practical self-sufficiency. The tool also captures multiple
perspectives through gathering input from parents, caregivers, and teachers, it uncovers
if a child acts differently at school than they do at home. It can also track progress and
support capturing a child's progress over time. If our therapy team asks you to
complete an ABAS-3 questionnaire, here is what you need to know:

e Time Commitment: The form generally takes 15 to 20 minutes to complete.

* Be Realistic: You will rate behaviours on a scale from O (not able) to 3 (always or
almost always). Rate your child based on what they do independently, not what they
can do with your help or reminders.

* No Right or Wrong Answers: Seeing low scores in a specific area is not a failure; it
simply gives our therapy team a clear starting point for a targeted, highly effective
intervention plan.

Example of the results table.
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1  SPOTLIGHT ON
WORK SKILLS

Work skills group . . o r
The best thing about work experience

In the summer term of Year 10, ‘T like being outside

students complete a week’s work Tenjoyed everything ¢
experience. This opportunity helps to 'Le“"“_'"g how it'll be in °_J°b '
prepare students for transition post 16 Meeting a lot of people in the office
. -Everything
and for them to experience the world of .
‘The children
work. Our current year 10s have :
. -Drone flying
recently schessfully completed their Eating lunch at the staff table
work experience at a range of ‘The best thing I liked about my work
placements: hairdressers, schools, experience was my work team
university, businesses, cafés, shops and] ‘Having fun
farms.
Advice from the current yri0s to the
Student feedback year9s
o

“Pick something you will actually like.....think
and take time"
“Just work hard and listen to your

d Comments from the students about "
colleague

what work experience taught them

e . “Ask for help if you need it. Do something
about jobs: you like or enjoy”
-'it's harder than school. “Even if your nervous, still go... I really
- 'you must be independent.... It's not like enjoyed it there”
school’ 6o to a place you like"
- 'You have to be prepared to do anything' “Go to a place you have interest in”
- 'You have to be organised and sociable’ ““Make sure you are confident and ready to
-'It faught me it's quiet tough being a go"
sports teacher because one of the skills “Try something new"
you have to have is being organised' ““To ask for help if you have forgotten the
- 'That I'm ready for work’ instructions” (: R
-'Work is a lot less strict than school’ ““To ask lots of questions” _J ‘

“"Have fun" \ )
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BISLEY HUB N
K GALLERY

Bisley students building units for |
the gym! Lovely life skills being
‘| developed and used....

Students have been
planting and caring for the
. small therapy garden.

The heat wave brought ice
lollies, money skills, and
much needed cooling fown.
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FUNDRAISING AND
FUNCTIONAL SKILLS!

Busy term for students

Our students have been busy raising funds to support OT,
speech and language, and school resources through a
range of exciting activities, including selling ice lollies,
running the tuck shop, hosting a chip shop event, and
managing a stall at Sports Day.

Students were involved in every stage of the process, from
planning, budgeting, to setting up stalls and serving
customers. These activities provided valuable
opportunities to develop life skills such as communication,
teamwork, organisation, and independence, while also
applying functional maths skills through budgeting,
handling money, calculating costs, and giving change.
We are incredibly proud of the enthusiasm, responsibility,
and confidence shown by our students. Through these
real-life experiences, they have developed important skills
while helping to raise funds for valuable resources that
support learning and wellbeing across the school.
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WHAT THE
FUNDS
WENT TO...

All funds raised go straight back into the therapy spaces.
Several of the students had the opportunity to try out some of the new
equipment. First up is the which was a big hit.
The reason we love it:

¢ Vestibular Stimulation: Spinning stimulates the vestibular system
which supports balance, spatial awareness, and an understanding
of where their body is in space.

» Sensory Regulation: The intense but controlled spinning motion
provides the exact sensory input that "sensory-seeking" children
crave, helping them calm down and transition into focused, ready-
to-learn states.

» Proprioceptive Input: Gripping the edges of the chair and using the
core muscles to initiate or stop spinning helps a child understand
how much force their body is applying. This builds body awareness.

e Core & Postural Strength: Sitting in a recessed or low-profile
spinning chair requires a child to engage their abdominal muscles
and maintain balance, directly contributing to better overall
posture.

The wobbly Bosu Ball benefits:

» Vestibular and Proprioceptive Input: The wobble of a BOSU ball
gives the brain vital feedback about balance and body position in
space (proprioception). This deep sensory input helps calm a
nervous system anxiety and improving focus.

e Core and Postural Control: Balancing engages the back, neck, and
abdominal muscles.

¢ Motor Planning and Praxis: The unpredictability of the surface
forces children to plan how to execute, sequence, and time
movements—such as taking a leap or balancing on one foot.

« Bilateral Integration & Coordination: Adding tasks like throwing,
catching, or tossing a ball while balancing trains the brain to
integrate upper and lower body movements simultaneously.




OT JUNIOR GROUPS

WHAT A YEAR!

Student work
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THANK YOU FOR YOUR
SUPPORT:

FUNDRASING UPDATE!

FUNDRAISING

Mrs McEvoy raised £725.00 (+
£145.00 Gift Aid) for the Speech and
Language Therapy Department
after completing the London
Marathon. A BIG thank you to all
those that donated. The
department is going to use the
money for some resources which

will be extremely useful.

Rebecca McEvoy is fundraising for

The Knowl Hill Foundation.

The page is still active and may be
for a little longer should anyone else

decide they still would like to

donate.



https://www.justgiving.com/page/rebecca-mcevoy-2
https://www.justgiving.com/page/rebecca-mcevoy-2
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' SPOTLIGHT ON
Developmental Language Disorder
DEVELOPMENTAL
i LANGUAGE DISORDER
During the summer term, staff
attended training delivered by the
Speech and Language Therapy team
P 9 S Py QOET THEIR ATTENTION
. mmmﬂ sl b il el e s
on Developmental Language Disorder %: USE SIMPLE LANGUAGE
. . . . LEE T 'l-l-lﬂ-"\-:-!lﬂ‘l-b"l.!.rll Hl'wp-ll
(DLD), which included information T
L. . mﬁh“ﬁwm*ﬁﬁlﬂm
about what it is and strategies of how
X Q Ll wadeebp el alisty gpher Ferr lneee o o esgaiesl
they cdan SUppOFt students with DLD or HELPF THEM SEE IT
_ ST e b i e i T
language disorder. CHECK THEY VE UNDERSTOO
. B IFis® B isgeral erfiad i Duare Gl iF
LET THEM CHOOSE :
. mu—mﬂmm.—---ﬁ
. . . . FOOCLUS M WORDE
) DLD is a diagnosis given by a speech e Lo oot o wopts e e
and language therapist to people m‘gﬂnﬂ'ﬂq
. cege . . A | TG 4
& who have lifelong difficulties with 2 "%ﬂ%ﬂwé}f i

talking and understanding words.
These difficulties create barriers to
communication or learning in
everyday life and aren’t due to
another condition (e.g. hearing loss,

Autism).

-l-:llrl-l' "::5
Fiirsinees '.l.lr.rﬂ.'lﬁ area ;Fllhli'H'F Ficar I T G P irad
ul’n5i:.nr5.ul-:
moorhoussinstitute.comSdld

Further resources:

Developmental Language Disorder (DLD)
awareness - Speech and Language UK:
Changing young lives



https://speechandlanguage.org.uk/help-for-families/developmental-language-disorder-awareness/
https://speechandlanguage.org.uk/help-for-families/developmental-language-disorder-awareness/
https://speechandlanguage.org.uk/help-for-families/developmental-language-disorder-awareness/
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SPOTLIGHT ON

____COLLABORATION

A word from Ms Moorhouse ¥y

| wanted to introduce Alpha art students to the idea that
mistakes are a natural part of the creative process and can often
lead to something even more imaginative. Rather than erasing
or hiding mistakes, the lesson encouraged students to work with
them. After discussing this idea with the Occupational Therapy
department, they recommended The Beautiful Oops, a pop-up

book that celebrates imperfections and shows how smudges,

scribbles, tears and paint splatters can be transformed into

creative artworks. We read the book together and discussed

how unexpected "mistakes” became inspiring works of art.
Students then completed three activities: transforming random
pencil scribbles into drawings, creating artworks from simple
shapes, and using colourful paint smudges as inspiration for
original pieces. They were also encouraged not to use erasers,
helping them become more comfortable embracing
imperfections. This lesson encouraged students to see mistakes
as creative opportunities, build confidence and resilience, and

develop flexible, imaginative thinking. Most importantly, it

reinforced that there is no single "right” way to create art.
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TRANSITIONS..
IT CAN BE CHALLENGING!

A few thoughts and tips for supporting our students..

|~

For some students, transitions can be challenging. This might look like difficulty
stopping one task and starting another, moving between lessons, arriving at
school, or returning after a long break. Whether big or small, transitions can
often lead to feelings of anxiety or uncertainty. Students with autism or ADHD
may find transitions especially difficult due to challenges with executive
functioning, sensory processing, and emotional regulation. For some
vulnerable students, transitions can feel overwhelming or frightening.

As we look ahead
to the long summer

holiday, it's normal Top Tips to support students returning to schog
: after a long summer holiday
to feel excited. )

However, it's also 0 REINTRODUCE ROUTINES 9 CREATE A COUNTDOWN
important to prepare

= Brasr® bepdireary orad

o wy Ty 0 by
for the significant e
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transition of returning iy ,,.,;.,m":""...
’ H drpvierd ! ko
to KHS. We've included W N . Mo it ikt
. mm“*ﬂt
a poster with some [E—

ideas to support BECOME FAMILIAR

students and families WITH SCHOOL AGAIN

during this time.
We hope you find
them useful.

If you would like a specific
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MANAGING THE
TRANSITION STORM

Name it to tame it!

A transition storm refers to the
emotional and behavioural response
some children experience when faced
with a change in activity, environment,
or routine. These responses can appear
intense and overwhelming, much like a
sudden storm.

For some children transitions can feel
unpredictable or unsafe. When they
don't feel prepared or in control, their
brains may interpret the situation as a
threat, triggering a fight, flight, or freeze
response.

A transition storm might look like:

« Emotional outbursts (crying, yelling,
panic)

e Physical responses (refusing to
move, running away, becoming
aggressive)

« Withdrawal (shutting down,
becoming non-verbal, avoiding eye
contact)

« Verbal distress (repeating “no,” “I
can't,” “I don’t know” or showing
extreme worry)

These responses are not “bad
behaviour"—they are a child’s way of
expressing stress, fear, or confusion
during a time of change.

Beacon House has many wonderful
resources and information. We have
added a few steps you can take to
support your child with transitions.

Transition storm:

1° Step: Be prepared as the adult

It's important for adults to be emotionally
prepared for the upcoming storm.
Remember to stay calm as your child
needs to feel safe. Look at surface
behaviours as an indication of their
difficulties managing the transition. ‘Be
the calm in their storm!’

2nd Step: Name it to tame it!

Some of these phrases can be helpful:

‘I wonder if returning to school feels a bit
worrying.’

‘Going back to school can be tricky but |
am here to help you through it

‘When you get upset it makes me
wonder if you are feeling stressed about
something’

3" Step: Be clear

Remind them that you care and they
are in your mind even when they are at
school. Tell them what is going to
happen if their routine will be different
- use visuals and written info to
prepare them.

Beacon House

Beacon House

Therapeulic Services and Trauma Team
https://beaconhouse.org.uk/resources/
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